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P2, P3 Project includes all Essential Project Design
Elements, but some are not at the highest level
of the Project Design Rubric.

Project Design Elements include: 1) Key
knowledge, understanding & success skills, 2)
Challenging problem or question, 3) Sustained
inquiry, 4) Authenticity, 5) Student voice and
choice, 6) Reflection, 7) Critique & revision, 8)
Public product

CEC3 Plans for scaffolding and assessing student

CP5, learning lack some details; project calendar

CP4 allows too much or too little time, or is followed
too rigidly to respond to student needs.

CEC1 Teacher is unclear on what strategies that will be

CP1 used to increase the cognitive load for students,
students are only able to apply their
understanding at a surface level

CEC1 Most resources for the project have been

CP1 anticipated and arranged in advance.

CEC5, Student work is presented at a public exhibition

CEC4, of learning, students demonstrate a solid

SE4, understanding of the material and a high depth

SE2 of knowledge.

P1 Criteria for some products are not specified

P3 clearly enough to provide evidence that students
have met all targeted standards.

P2 Scaffolding of student learning, critique and

P4 revision protocols, assessments and rubrics do
not always refer to or support student
achievement of specific standards.

CEC5 Norms to guide the classroom are co- crafted

CEC7 with students, and students are beginning to

SE2 internalize these norms.

CEC4 Student voice and choice is encouraged through

SE2 intentionally designed opportunities, e.g., when

SE4 choosing teams, finding resources, using critique

protocols, or creating products.

Proficient PBL Teacher
EVIDENCE / GOALS

Project includes all Essential Project Design
Elements as described on the Project Design
Rubric.

Project Design Elements include: 1) Key
knowledge, understanding & success skills, 2)
Challenging problem or question, 3) Sustained
inquiry, 4) Authenticity, 5) Student voice and
choice, 6) Reflection, 7) Critique & revision, 8)
Public product

Plans are detailed and include scaffolding and
assessing student learning and a project
calendar, which remains flexible to meet
student needs.

Teachers use strategies that increase the
cognitive load for all students, students are able
to apply learning and transfer learning

Resources for the project have been anticipated
to the fullest extent possible and arranged well
in advance.

Student work is presented at a public exhibition
of learning, students demonstrate a solid
understanding of the material and a high depth
of knowledge. In addtion, teachers seek out
additional opportunities to present to
community/professional audiences.

Criteria for products are clearly and specifically
derived from standards and allows
demonstration of mastery.

Scaffolding of student learning, critique and
revision protocols, assessments and rubrics
consistently refer to and support student
achievement of specific standards.

Norms to guide the classroom are co- crafted
with and self-monitored by students.

Student voice and choice is regularly leveraged
and ongoing, including identification of real-
world issues and problems students want to
address in projects.



Build the Culture

Manage Activities

Scaffold Student
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Students work independently to some extent,
but look to the teacher for direction more often
than necessary.

Student teams are generally productive and are
learning what it means to move from
cooperation to effective collaboration; the
teacher occasionally has to intervene or manage
their work.

Students understand there is more than one way
to answer a driving question and complete the
project, but are still cautious about proposing
and testing ideas in case they are perceived to be
“wrong.”

The values of critique and revision, persistence,
rigorous thinking, and pride in doing high-quality
work are promoted by the teacher but not yet
owned by students.

The classroom features individual and team work
time, whole group and small group instruction,
but these structures are not well-balanced
throughout the project.

Classroom routines and norms are established
for project work time, but are not consistently
followed; productivity is variable.

Realistic schedules, checkpoints, and deadlines
are set, but more flexibility is needed;
bottlenecks sometimes occur.

Generally well-balanced teams are formed, but
without considering the specific nature of the
project; students have too much voice and
choice in the process, or not enough.

Most students receive instructional supports to
access both content and resources, but some
individual needs are not met.

Scaffolding is guided to some extent by students’
questions and “need to knows” but some of it
may still be “front-loaded.”

Key success skills are taught, but students need
more opportunities to practice success skills
before applying them.

Students usually know what they need to do
with minimal direction from the teacher.

Students work collaboratively in healthy, high-
functioning teams, much like an authentic work
environment; the teacher rarely needs to be
involved in managing teams.

Students understand there is no single “right
answer” or preferred way to do the project, and
that it is OK to take risks, make mistakes, and
learn from them.

The values of critique and revision, persistence,
rigorous thinking, and pride in doing high-quality
work are shared, and students hold each other
accountable to them.

The classroom features an appropriate mixture
of individual and team work time, whole group
and small group instruction.

Classroom routines and norms are consistently
followed during project work time to maximize
productivity.

Project management tools (group calendar,
contract, learning log, etc.) are used to support
student self-management and independence.

Realistic schedules, checkpoints, and deadlines
are set but flexible; no bottlenecks impede
workflow.

Well-balanced teams are formed according to
the nature of the project and student needs,
with appropriate student voice and choice.

Each student receives necessary instructional
supports to access content, skills, and resources;
these supports are removed when no longer
needed.

Scaffolding is guided as much as possible by
students’ questions and needs; teacher does
not “front-load” too much

information at the start of the project, but waits
until it is needed or requested by students.
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Student inquiry is facilitated and scaffolded, but
more is needed; or, teacher may over-direct the
process and limit independent thinking by
students.

Project products and other sources of evidence
are used to assess subject-area standards;
success skills are assessed to some extent.

Individual student learning is assessed to some
extent, not just team-created products, but
teacher lacks adequate evidence of individual
student mastery.

Feedback on student progress is given by teacher
but changes are not reflected in student final
product.

Formative assessment is used on several
occasions, using a few different tools and
processes.

Structured protocols for critique and revision and
other formative assessments are used
occasionally; students are learning how to give
and use feedback.

Students set goals but they are not related to an
academic skill growth area, student may or not
show one year’s growth on a specific skill

Opportunities are provided for students to self-
assess their progress, but they are too
unstructured or infrequent.

Standards-aligned rubrics are used by the
teacher to guide both formative and summative
assessment.

Key success skills are taught using a variety of
tools and strategies; students are provided
with opportunities to practice and apply them,
and reflect on progress.

Student inquiry is facilitated and scaffolded,
while allowing students to act and think as
independently as possible.

Project products and other sources of evidence
are used to thoroughly assess subject-area
standards as well as success skills.

Individual student learning is adequately
assessed, not just team-created products.

Feedback on student progress is given by teacher
in ways that supports student growth and
changes in learning are reflected in student final
product.

Formative assessment is used regularly and
frequently, with a variety of tools and processes.

Structured protocols for critique and revision are
used regularly at checkpoints; students give and
receive effective feedback to inform instructional
decisions and students’ actions.

Students set and monitor goals related to their
academic skill growth, student is growing
towards more than one year of growth on a
specific skill (math or reading/writing)

Regular, structured opportunities are provided
for students to self-assess their progress and,
when appropriate, assess peers on their
performance.

Standards-aligned rubrics are used by students
and the teacher throughout the project to
guide both formative and summative
assessment.
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Data Analysis and
21st Century Skills
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Teacher maintains generally accurate records of
learning though may have lapses of time with little
recording of learning.

The teacher has general knowledge of students’
strengths, interests, backgrounds, and lives and
considers it when teaching the project.

Project goals and benchmarks are set with some
input from students.

Students are excited by the project and
motivated to work hard by the teacher’s
enthusiasm and commitment to their success.

Students’ questions guide inquiry to some
extent, but some are answered too quickly by
the teacher; students occasionally reflect on the
driving question.

Appropriately high expectations for the
performance of all students are set and
communicated by the teacher.

Student needs for further instruction or
practice, additional resources, redirection,
troubleshooting, praise, encouragement, and
celebration are identified through relationship-
building and close observation and interaction.

Students and the teacher occasionally reflect on
what and how students are learning (content
and process).

Elements of STEM are included in project design,
most are teacher-driven.

Data required for student projects is collected,
analyzed, compared, and discussed by students.

Student and teacher maintain records of learning
and reflection through rubrics and artifacts.
These records are updated frequently and
consistently by the student so that reports reflect
most recent learning.

The teacher’s knowledge of individual student
strengths, interests, backgrounds, and lives is
used to engage them in the project and inform
instructional decision-making.

Students and the teacher use standards to co-
define goals and benchmarks for the project (e.
g., by co-constructing a rubric) in
developmentally appropriate ways.

Students’ enthusiasm and sense of ownership of
the project is maintained by the shared nature of
the work between teachers and students.

Student questions play the central role in driving
the inquiry and product development process;
the driving question is actively used to sustain
inquiry.

Appropriately high expectations for the
performance of all students are clearly
established, shared, and reinforced by teachers
and students.

Individual student needs are identified through
close relationships built with the teacher; needs
are met not only by the teacher but by students
themselves or other students, acting
independently.

Students and the teacher reflect regularly and
formally throughout the project on what and
how students are learning (content and process);
they specifically note and celebrate gains and
accomplishments.

Elements of STEM are included in project design,
most are teacher-driven, but connections are
made and justified by students.

Data required for student projects is collected,
analyzed, compared, and discussed by students.
Next steps are discussed for further results
and/or groups repeat the data collection to see if
they get the same results.
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Many 21st Century Skills are visible and student-
driven (like problem solving collaboration
reflection notes from students, tech exploration
by students and possibilities, student driven to
do list and how they will accomplish their goals,
etc).

Teacher collaborates and engages in inquiry with
peers and administrators for the purpose of
improving instructional practice and student
learning. Teacher contributes to collaborative
work.

Teacher's professional role toward adults and
students in friendly, ethical and professional and
supports learning for all students, including the
historically underserved. Teacher advocates for
fair and equitable practices for all students.
Teacher advocates for fair and equitable
practices for all students.

Communication with families is somewhat
frequent. Teacher may overly rely on one form
of communication and may not consistently
reach all families. Communications frequently
limited to class activities, upcoming events, or
student needs. Most personalized
communications are for problems or classroom
issues.

Many 21st Century Skills are visible and student-
driven. Students are encouraged to seek out and
make connections with experts in the
community that can support them in integrating
21st Century Skills

Teacher collaborates and engages in inquiry with
peers and administrators for the purpose of
improving instructional practice, and student and
teacher learning. Teacher occasionally leads
collaborative work and/or teacher serves as a
mentor for others' growth and development.

Teacher's professional role toward adults and
students in friendly, ethical and professional and
supports learning for all students, including the
historically underserved. Teacher advocates for
fair and equitable practices for all students.
Teacher advocates for fair and equitable
practices for all students. Teacher challenges
adult attitudes and practices that may be
harmful or demeaning to students.

Communications with families is frequent and
varied. Teacher utiilizes variety of tools to
ensure all families are connected to the
classroom. Communication is an open two-way
street, and families are present in regular
classroom activities. Personalized
communications are positive and solution
oriented. Families are invited as collaborators in
classroom and school culture.



